Teachers’ Opinions about Building a
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The purpose of this study is to determine how to build a democratic classroom in
terms of teachers’ views. In this study, the qualitative research technique is applied.
In addition, the semi-structured interview technique is used as a method of data
collection. The data obtained are coded into Nvivo2 and then the following themes
are established: democratic values, teacher duties, fair behavior demonstrations,
ranges of personal freedom, and equality of opportunity. By means of this study, the
teachers, who have adopted democratic values, will build democratic classrooms by
demonstrating fair behaviors towards students, enlarging students’ ranges of personal
freedom, and providing them with equality of opportunity. The findings emerging
from this research are discussed and recommendations are developed with regard

to these results.
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One of the purposes of education given
in public schools is to make individuals
aware of their responsibilities towards their
state and themselves, and to carry out these
responsibilities. Students should be taught
their constitutional rights of freedom and
equality of opportunity, and justice should
be provided while applying those rights. One
of the places to teach individual rights and
responsibilities is the public school, and the
people to provide the instruction are teach-
ers. Teachers should build classrooms where
students’ needs are met, and their rights are
guaranteed in a safe and active learning envi-
ronment. Such a place is surely a democratic
classroom (Raywid, 1987).

There are many variables affecting the
process of building a democratic classroom,
since ademocratic classroom is built by teach-
ers, who attach importance to democratic
values and display these values in their class-
rooms daily. During the process of building
a democratic classroom that may take a long
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time, the teachers should be in cooperation
with the students. In their classrooms, these
teachers especially should give students the
opportunity to use their constitutional rights,
treat all students equally,and apply classroom
rules fairly to all students. For these reasons,
the purpose of this study is to examine how
to build a democratic environment, to deter-
mine the democratic values of a democratic
teacher, and to decide how a democratic
teacher provides the students with the main
democratic values—freedom, equality, and
Justice—in a classroom application, accord-
ing to teachers’ views.

Democratic teachers should give impor-
tance todemocratic valuesin their classrooms.
Shechtman (2002) stated the democratic
values or beliefs that a teacher should have
are freedom, equality, and justice. Winfield
and Manning (1992) enumerated democratic
values or principles as autonomy, coopera-
tion, shared decision-making, and a sense of
community. Kincal and Isik(2003) numer-
ated the democratic values that take place
in literature as equality, respect life, justice,
freedom, honesty, the search for goodness,
cooperation, self-esteem, tolerance, sensibil-
ity, responsibility, acceptance of difference,
safety, peace, development, perfection, and
effectiveness.
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One of the duties of teachers, who
build a democratic classroom, is to create a
positive education process for the students.
Such an education process closely depends
on an effective relationship constructed
between the teacher and the students. In
order to construct an effective relationship
in the classroom, teachers should create a
cooperative learning environment, respect
the students, and motivate the students to
achieve sufficiency in their social relations.
Another duty of teachers, while building
a democratic environment, is planning the
class objectives with their students. Teachers
should respect students’ beliefs and values,
and also the students should respect one
another’s beliefs and values. Teachers should
increase students’ cognitive and perceptive
awareness levels by teaching themdemocratic
values (Henderson,2001). Seals (2006) states
that making students feel they are valuable
and supporting their autonomy is among the
duties of a democratic teacher. Meeting the
needs of the students is among the duties of
ademocratic teacher, as well. Glasser (1996)
indicates these needs as belonging, power,
freedom, and fun. Ifthese needs are met by the
teachers, students not only will be successful
but also they will gain internal motivation
(Erwin, 2003; Hardin, 2004).

In order to be able to build a democratic
classroom, the teacher should apply freedom,
equality, and justice—the main values of de-
mocracy —in the classroom. In a democratic
classroom, freedom underlies democracy.
And, the ranges of personal freedom include
respecting a person’s life, protection, fair
trial, privacy, freedom of speech, religious
freedom, and freedom to marry and set up a
family (Aktan & Vural,2003). Attaining these
ranges of freedom should remain a desired
objective (Tenekides, 1987). Teachers should
instill uponthe students the sense they are free
and they have the right to express their ideas.
Teachers should respect students’ individual
features and they should have the responsibil-
ity to help them sustain their features in the
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classroom. Moreover, teachers should help
students gain the knowledge of having the
rightto make achoice forthemselves and they
should teach students how to use this right
(McEwen, 1994). In order to allow students
more freedom, a democratic teacher should
appreciate democratic values and adopt ap-
propriate teaching methods where students
can easily express their thoughts and ideas
(Hepburn, 1983; Selvi, 2006).

We need to allow democracy to fully
operate with all its components so that the
spheres of freedom mentioned above can
continue and expand, and, thus, allow indi-
viduals to enjoy equality and have faith in the
equal opportunities offered them. A teacher
who cares about equality in the classroom
gives equal opportunity of education to each
student, and in doing so, the teacher meets
each student’s education needs. Therefore, a
democratic teacher gives equal opportunity to
students in order all students can be success-
ful. However, some students may need more
help than others, special help; this special help
should not mean inequality. This means that
in order for all students to be successful, the
needs of the students should be met, since
equality does not mean treating all students
in the same way. Equality means to meet the
needs of all students (Gathercoal, 2001).

A teacher being fair to all students in
the classroom is very important for the stu-
dents. While establishing classroom rules,
the teacher should encourage the students
to participate in establishing the classroom
rules as part of their rights. In addition, the
teacher should apply those rules formed with
the students to all students fairly. In the case
of misbehavior, the teacher should not make a
decision without listening to the explanation
of the student first. then the teacher should
make adecision accordingly. Listening to the
student and then giving adecision accordingly
is a result of showing respect toward the
student (Landau & Gathercoal, 2000).

The purpose of this study is to determine
how to build ademocratic classroom,accord-
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ing to teachers’ views. In order to realize this
purpose, answers will be searched for the
following questions:
1. What are the democratic values of
a teacher who builds a democratic
classroom?

. What are the duties of a teacher who
builds a democratic classroom?

. What are the fair behaviors a teacher

demonstrates in the classroom in
order to build a democratic class-
room?
What are the ranges of personal
freedom a teacher allows students in
the classroom to build a democratic
classroom?

. What is the equality of opportu-
nity provided by a teacher to build a
democratic classroom?

Method
Research Approach

In this study, the technique of qualita-
tive research is used. This study has the fol-
lowing features: a) an integrative approach,
b) flexibility in the research pattern, ¢) an
inductive analysis, d) sensitivity to natural
environment, and e) perception provision
with researchers with a participatory role

(Yildinm & Simgek, 2005). Qualitative
research especially emphasizes qualitative
technical meanings, definitions, and experi-
ences. Most of the data will consist of words
people define and observe (Coolican, 1992).
The qualitative approach is used in this study
in order to obtain a deeper knowledge on
building a democratic classroom (Drever,
1997). Additionally, the case study method
is used in this study (Merriam, 1988). The
teachers who build a democratic classroom
are those who apply democratic classroom
methods in their classrooms, so the case
study method chosen for the study is applied
to these teachers.

Study Group
In this research, purposeful sampling

is employed. Purposeful sampling methods
properly appear in the process of qualitative
research. They enable the researcher to study
information-rich cases indepth. The individu-
als who participate in purposeful sampling are
chosen according to certain criteria (Yildirim
& Simgek, 2005). The criterion for the 50
teachers chosen for this study is the applica-
tion of democratic classroom discipline in
their classrooms. In this study, interviews are
conducted with teachers workingin Meram, a
districtof Konya in Turkey, and lecturing 6th,
7thand 8th grade classrooms during the 2006-
2007 academic school years. Each teacher
is given a code name from T1(Teacherl) to
T50(Teacher50) (see Table 1). The sample
consists of 50 teachers —26 females and 24
males. Eleven of the 50 teachers are between
the ages of 20-24, 29 between the ages of
25-29, 8 between the ages of 30-35, and 1
is 41 years old.

Semi-Structured Interview Technique

The technique of semi-structured inter-
view was used to collect data for this research
and related literature was reviewed. In order
to ensure the validity of the semi-structured
form after it was developed, five instructors,
who completed their doctorates in educational
sciences, reviewed it. Based on their com-
ments,asemi structured application form was
prepared in accordance with the opinions of
these instructors. Next, pilot interviews were
developed. After some improvements, the
interview forms became ready for use.

The 50teachers’ interviews were record-
ed by audiorecorders. These interviews were
transferred to computers. Afterwards, they
were redistributed to the teachers in case any
teacher would like to delete or add anything.
Some of the teachers made changes. Since
giving direct quotations from the individuals
and explaining the results in relation to these
are important for the research’s validity, the
data were given directly to the participants to
check the reliability (Wolcott, 1990).




Data Collection

The principle of voluntarism was the
pre-condition of participating in one-on-one
interviews. The aim of this research and how
the study would be carried out were clearly
stated in semi-structured forms. In addition,
it was emphasized that the identities of the
participants would remain confidential. These
sessions lasted between 30 to 45 minutes.

Data Analysis and Interpretation

The collected data were analyzed via the
content-analysis technique. The main process
of the content analysis technique wastoreach
concepts and relations which could explain
the data. The fundamental characteristic of the
content analysis was to collect and organize
similar data in a frame of certain concepts
and themes by bringing together those that
were related. For this reason, the collected
data should first be conceptualized and then
organized logically in accordance with the
emerging concepts. Finally, themes explain-
ing the data would be determined. Having
been conceptualized, words, sentences, and
paragraphs were coded in order to obtain the
ideamore clearly, while reading the data. Cod-
ing was completed within the boundaries of
the researcher’s purpose and interview issues.
While coding, researchers benefited from
Nvivo2, a qualitative data analysis program
(Kus, 2006). Themes and sub dimensions
were expressed in percentages. Categories
were used to analyze various meanings that
a lower level category contained (Coolican,
1992). By qualitative research’s nature, per-
centages were used for ordering and reporting
opinions (see Table 1).

Findings

How to build a democratic classroom
was analyzed in accordance with the teachers’
views. The findings were carried out consid-
ering the predetermined themes (democratic
values, teacher duties, fair behavior demon-
strations, ranges of freedom, and equality of
opportunity).Later, the categories suitable for
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these themes were determined. Teacher views
related to these categories are given in Table
1. Below is a summary of the themes related
to building a democratic classroom and the
categories related to these themes.

1. Themes of Democratic Values

Seven categories are constituted, based
on the values of the teacher, in order to build
a democratic classroom. These include be
fair, humanist, open to communication,
consistent, equal, and open to innovations,
and respect differences. The proportions of
these values are pointed out by teachers as
being fair 58%, being humanist 54%, being
open to communication 54%, being consis-
tent 40%, being equal 32%, being open to
innovations 28%, and respecting differences
249% (see Table 1).

2. Themes of Teacher Duties

Seven categories are constituted, based
onthe duties of the teacher who builds ademo-
cratic classroom—shared decision-making,
provide equality, effective communication,
student-centered education, give importance
to students, be fair, and express ideas freely.
Teachers expressed their opinions about the
teacher’s duties, while a building democratic
classroom. They include shared decision-
making 54%, provide equality 38%, effec-
tive communication 32%, student-centered
education 32%, give importance to students
16%, be fair 14%, and express ideas freely
12% (see Table 1).

3. Themes of Fair Behavior Demonstrations

Five categories are formed, based on
the teachers’ fair behavior demonstrations
in order to build a democratic classroom.
These are treating students equally, allowing
students equal right for participation,sharing
decision-making, showing love and respect,
and giving information. Teachers expressed
their opinions about the demonstrations of fair
behavior as given in the following propor-
tions: treating students equally 54%,allowing
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Table 1
Teachers’ Opinions about Building Democratic Classroom
Themes Categories No.of Teach- % of par- Examples from Teachers’ Opinions
erswhoagree  ticipants
with category in this
(n:50) category
Democratic Being Fair 29 58 “Teachers should change their views according to the conditions™
Values i . (the opinio ole(] o R R
Being Humanist 27 54 Showing love and respect to individuals is the most important
criterion for me. If individuals show love and respect to each other,
Being Open to Com- 27 54 Mighehayiors do ngtemerge,” {the opinion of T22uls, and being
munication husiastic about blishing cc ion with students”
. . (the opinion of T37) 3
Being Consistent 20 40 ‘A teacher should be an example for students by applying democ-
racy in his/her own life” (the opinion of T23)
Being Equal 16 32 “the one who can behave according to the principle of equality”
(the opinion of T36)
Being Open to In- 14 28 “Teacher should always renew his/herself, since a teacher who does
novations not renew him/herself cannot be democratic” ( the opinion of T41)
Showing Respect to 14 24 “Respect towards difference among individuals and different
Difference views" (the opinion of T32)
Teacher Shared Decision 27 54 “Students should be allowed to express their ideas about the social
Duties Making club they want to participate in and with whom they want to sit.
They should have the right to select the chairman of the class besides
being asked where they want to sit and to which group they want
Providi . 1o join” fthe opinion of Tﬁ) A .
viding Equality 19 38 T'see all my students cqual'in terms of material and spiritual. The
first thing to be considered is that the student is a human being
regardiess of his/her race, gender, belief, idea and the way s/he is
brought up” the opinion of T26)
Effective Communi- 16 32 “A classroom cnvironment where effective listening and 1-mes-
cation sages are uscd and the criticizes are addressed to behaviors, not
personality should be provided (the opinion of T31)
Student-centered 16 32 “Students should be asked how to dotessons, which methods should
education be used in order to enhance learning, and the lessons should be done
i according to the answers obtained” ( the opinion of T45)
Giving Importance 8 16 “Teachers should di behaviors and attitudes which give the
students the sense that they are valuable™( the opinion of T 44)
Treating Justly 7 14 “If we have rewarded a student for a certain behavior s/he demon-
strated, we should reward the other student who demonstrated the
same behavior, as well” ( the opinion of T16)
Expressing ideas 6 12 “ The freedom of thought and expression should be cared”( the
freely opinion of T50)
Demonstrat- Treating Students 27 54 “I treat all students equally while doing my lesson and give equat
ing Fair Be- Equally chance for participation” the opinion of T33)
haviors Providing equal 17 34 “I provide my students with equal opportunity of participation”
opportunity of (the opinion of T39)
participation
Shared Decision 16 32 “We give decisions altogether. We try 10 solve problems by forming
Showingdﬁlgyég and E2,F1,1,]1,K, 18 d‘!fm h{loc Sﬁ"iqﬂffyesms'g&? Jplconnv?rgzrsn?m based on love” (the
Respect 01,P,S1,Y1 opinion of T32)
Giving Information 3 6 “I give information about why the groups are formed while doing
group work” (the opinion of T25)
The Range of Expressing Ideas 24 48 “I encourage my students to talk about every issuc, no matter it is
Freedom and Feelings right or wrong, in order to make them feet free in the classroom™
(the opinion of T44)
Positive Freedom 14 28 *“ T offer my students freedom for physical and oral activities on
s gondilifn not disturbing the others” (the oginion of T7) |
tudent-centered 8 16 T apply student-centered activities, I activate students via class-
education room discussions and project tasks, and I make them participate in
the lesson by directing them questions”( the opinion of T39)
Establishing Rules 4 8 “I allow to determine classroom rules and have more rights to
Equality of Treatir'xrgo g?ltf(liecrms 25 50 F‘ﬁ%vmg ?:%l\:‘::f Il’ir.;lfe-lvf,o?')everybody. I try to make all students
Opportunity AclivatiEEuSall\lﬁenls 17 34 E’?'glecgzggclsﬁlgf L‘:ﬁco:uo(l'lh fsol'[r)xlélrleo::;coj '5[52 any student’s active
participation and preparing projects when it is necessary” (the
Having the Right to 9 18 9’1"&‘58'&3&13%c methods in chairperson selection or educational
ProvidingS Ejﬁ‘caxion 8 16 brfmn'c)!' ‘s:lﬁ:}jl%r:ls‘ sﬂw&ggpilggigfd-{;%f)diffcrcnccs" { the opinion
According to of T33)
the Individual
Differepces L .,
Encouraging 5 10 “I encourage my students to express their ideas and feclings” (the

qnipien.efLL)




students equal rights for participation 34%,
sharing decision-making 32%,showing love
and respect 18%, and giving information 6%
(see Table 1).

4. Themes of Ranges of Freedom

There are four categories related to rang-
es of freedom provided in the classroom by
teachers who build a democratic classroom.
These are express ideas, positive freedom,
student-centered education, and determine
rules all together. The teachers pointed out
their views on ranges of freedom as express
ideas 48%, positive freedom 28%, student-
centered education 16%,and determine rules
together 8% in order to build a democratic
classroom (see Table 1).

5. Themes of Equality of Opportunity

There are five categories formed, based
on the equality of opportunity provided by
teachers who build a democratic classroom.
These are equal treatment, activating students,
provide the right to chose, provide education
according to individual differences, and
motivation. The teachers stated their ideas
about providing students with equality of
opportunity as equal treatment 50%, activat-
ing students 34%, provide the right to chose
18%, provide education according to the
individual differences 16%, and motivation
10% (see Table 1).

Discussion and Suggestions

This study indicates that democratic
classrooms should be built by teachers, who
adopted democratic values, and these teach-
ers, in their classrooms, should treat students
fairly, enlarge their ranges of freedom, and
offer them equality of opportunity. From the
themes obtained from this study some catego-
ries related to teachers’ providing equality,
treating students fairly, and enlarging their
ranges of freedom emerged. The emergence
ofthese categories is an important finding for
this study, since it is necessary to determine
the importance of justice, equality, and free-
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dom, the basic principles of democracy, and
the relation among themto build ademocratic
classroom. Using a different simile, these
concepts are like a positive dual correlation;
the range of freedom of the individuals in a
society enlarges as they are provided with
equality of opportunity and their rights are
offered to them.

In a society, if equality of opportunity is
considered, justice and honesty will increase
parallel to this. Individuals feel freer as long
as justice applications are applied neutrally
and equally. So, teachers should treat students
fairly and offer them equality of opportunity
by enlarging the range of their freedoms,
while building a democratic classroom
(Kesici, 2000).

In this study, it is found that the teacher
who builds a democratic classroom should
attach importance to the democratic values
of being fair, humanist, open to communica-
tion and innovations, consistent,demonstrate
equality, and show respect to differences.
These values are important in terms of stu-
dents’ having a sense of being valuable and
providing an efficient learning process. As a
democratic teacher, being fair is an important
finding for democratic classroom applica-
tions. This finding from this study shows
parallelism with Kelly’s (1994) idea that
the values of justice, equality, and freedom
are important in the process of a democratic
education. The teachers’ responses indicated
that it is necessary for a democratic teacher
to have these values. This is important in
terms of students feeling they are valuable
and meeting the need to belong. If the student
perceives him/herself valuable and amember
of the classroom society, s/he will get used to
his/her classmates more easily and participate
in classroom activities voluntarily, as well.
Teachers’responses also indicated itis critical
for ateacher to adopt the value of being open
to communication for both the teacher and the
students. As Hardin (2004) stated, in order to
establish communication with the students,
the teacher should respect students, consider
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their interests, and establish positive relations.
Also, this relationship is mutual.

Consistency in the classroom is also a
considerable democratic value. Selvi (2006)
indicates that teachers’ democratic values
and behaviors affect democratic values
and behaviors of the students, an important
explanation in terms of the value of being
consistent. The teacher who builds a demo-
cratic classroom should adopt the democratic
value of equality. Teachers should take into
consideration the students’ needs and be
equal, while establishing classroom rules
and applying these rules.

The teachers who participated in this
study stated that being open to innovations
should be a value of democratic teachers. A
teacher being opentoinnovations is animpor-
tant issue for students in order to concentrate
on the topic being taught. Such a teacher can
involve students with the topic more easily.
They stated also that a democratic teacher
should respect difference. This is important
in terms of teachers considering individual
differences, while setting the learning envi-
ronment. Korkmaz’s (2007) research results
emphasized the fact that teachers should pay
attention to individual differences in order
to enrich the learning environment, which
supports the finding of this study.

The teacher is the key factor in the
process of building a democratic classroom,
because the teacher is the one organizing
the relationships in the classroom, setting
rules,and preparing educational and learning
activities. In this study, it is found that the
teacher who builds a democratic classroom
has a duty to provide shared decision-mak-
ing, equality, and effective communication,
establish student-centered education, give
importance to the students, treat students
fairly, and allow students to express their
ideas freely. In order to build a democratic
classroom, the decisions should be made
by the students and the teacher. Gathercoal
and Nimmo’s (1996) view, emphasizing the
importance of shared decision-making, backs

up the findings of this study (Gathercoal &
Nimmo, 1996 in Grandmont, 2003).

Another mission of ateacher who builds
a democratic classroom is to provide the
students with equality. Providing equality
should include both the learning process
and classroom activities. Also, the teacher
should consider equality, while establishing
classroomrules. The equality provided by the
teacher with the aim of building a democratic
classroom is significant in order to meet the
needs of the students (except the ones who
need special help) equally and allow students
to benefit from offered educational service
equally.

The teacher who builds a democratic
classroom should create an effective com-
munication environment. The finding of this
study is supported by the idea (Kibler, Rush,
& Sweeney, 1985) that an effective com-
munication established between the teacher
and the students is important for a positive
learning process. A healthy communication
established between the teacher and the stu-
dentnotonly increases astudent’s educational
success, but also allows a safe environment
for him/her (Kohn, 1997).

One of the significant findings of this
research is that the teacher who builds a
democratic classroom should offer student-
centered education. The view of Martin and
Baldwin (1996) points out that the differences
among individuals are important in student-
centered education and an appropriate stu-
dent-centered education environment should
be provided for individuals, which upholds
the findings of this research.

Another duty of the teacher who builds
ademocratic classroom is to give importance
to the students. Giving importance to the stu-
dents meets their need of belonging, contrib-
utes to the development of self-confidence,
and allows them to discover themselves.
Erwin (2003) claims that students feel asense
of being valuable, if the teacher meets their
need of belonging, which backs up the find-
ings of this study. Student’s belonging to the




classroomis anindication of the fact that s/he
is accepted by his/her friends and the teacher.
This finding is supported by Gandmont’s
(2003) idea, which underlines that classroom
activities give students responsibility and
this leads to the feeling of being valuable in
a democratic classroom.

Another key point in building a demo-
cratic classroom is treating students fairly. In
this study, it is very noteworthy that only a
few teachers indicated views onthis category.
It was expected that most of the teachers’
views would be in favor of treating students
fairly, because justice is one of the three basic
principles (justice, equality, and freedom) of
democracy. In order to build a democratic
classroom, teachers should allow students to
expresstheirthoughts freely. For this purpose,
the teachers should provide an environment
in which students can behave freely, express
their feelings and ideas without restricting one
another’s range of individual freedoms.

The teacher should be fair while car-
rying out classroom activities in order to
build a democratic classroom. When the
teacher treats students fairly, students adopt
democratic values and attitudes, and they
may demonstrate these values and attitudes,
as well. In this study, the teachers expressed
their opinions related to treating students
fairly in the classroom as treating students
equally, providing them with equal opportu-
nity of participation, sharing decision-mak-
ing, showing love and respect, and giving
information. Teachers underlined “treating
students equally” and “providing them with
equal opportunity of participation” asdemon-
strating fair behaviors in the classroom. While
carrying out teaching activities in the class-
room, teachers should offer students equal
opportunity to participate in activities and to
make use of the learning-teaching process.
Teachers pointed out that “shared decision-
making” is also necessary for establishing
justice in the classroom. This category and
the category having the same title under the
theme of teacher duties are the same. Aydin’s
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(1998) idea that the shared decision-mak-
ing process is one of the main principles of
democratic management upholds the finding
of this study,because teachers consider shared
decision-making as fair behavior. Moreover,
shared decisio-making is significant in terms
of giving students responsibility.

Another finding related to fair behavior
demonstrations by teachers, who build a
democratic classroom is showing students
love and respect. Teachers might appreciate
the students and be sensitive in order to be
fair. They might also respect students since
they are individuals and they might make
more effort in order to meet their needs. This
effort causes students to feel a sense of be-
ing valuable. Schaps and Solomon’s (1990)
idea that if the students feel themselves as a
valuable member of the school, the school
becomes more effective in providing them
intellectual, social, and moral development,
which backs up a finding of this study.

It is necessary for the teacher to provide
the students with information in order to build
a democratic classroom. While organizing
teaching activities, the teacher should explain
to the students the purpose of the activity,
how to do it, and what to achieve from that
activity (Hosgoriir, 2002). A classroom
becomes democratic as the students feel
free to think, be creative, and conduct open
discussions. Erwin (2003) defines freedom
as an individual’s opportunity to go wher-
ever s’he wants, to say whatever s/he wants,
to be with whoever s/he wants, to have an
appropriate atmosphere in order to realize
his/her interests, and to chose the occupa-
tion that s/he wants. Teachers should widen
the range of freedom in their classrooms. In
this study, the respondents pointed out that
teachers should allow students to express
their ideas, offer them a positive freedom,
do student-oriented teaching, and allow
students to participate in setting classroom
rules in order to make the students feel free
in the classroom. The teachers’ indicated
that students are free when they express
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their ideas, which is an important finding in
this study. An individual realizes him/herself
when s/he expresses his/her thoughts. For a
democratic classroom, teachers should pro-
vide students with the opportunity of positive
freedom. Landau and Gathercoal’s (2000)
view, emphasizing that Judicious Discipline
is a necessity for students to feel safe, to be
protected against dangers and to show respect
to other students, upholds the finding of this
study. Also, Grandmont (2003) stresses in
his explanation that in Judicious Discipline,
student rights are guaranteed by the constitu-
tion and these rights urge students to respect
one another’s range of freedom. Similarly,
Landau and Gathercoal (2000) explain that
Judicious Discipline provides students with
the opportunity to make use of their own
rights and responsibilities, besides creating a
peaceful school climate, which allows other
students a safe, healthy, and comfortable
classroom. Both of these views support the
finding of this study and are related to the
positive discipline category.

Itis an impressive finding that less than
20% of the teachers mentioned the “student-
centered education” category in order to build
a democratic classroom, since it is expected
that most of the teachers stress “student-cen-
tered education,” which provides a broader
range of freedom for students. Akos, Cock-
man and Strickland (2007) state that student-
centered education establishes the dynamics
of the classroom and communication. With
a similar explanation, Kasanda et al., (2005)
point out that student-centered education en-
ables students to benefit from their interests,
existing knowledge, and abilities. Likewise,
Hosgoriir (2002) sees student-centered educa-
tion as a process in which a student has an
active role, and he thinks that such an educa-
tion process allows the student to participate
inclassroomactivities and take responsibility.
These three views support the findings of this
study. Student-centered education, which is
not only a duty of the teachers, should be ap-
plied by theteachers in order to allow students

freedom. This has a significant importance
in terms of providing internal motivation,
setting a safe and pleasurable classroom
environment, and allowing students to gain
a sense of responsibility.

Only a small number of the teachers
commented on shared decision-making. Such
aresultis interesting in terms of the findings
of this study because it would be better ob-
tain a higher proportion for this category for
the fulfillment of democratic achievements,
which are gained by students in ademocratic
classroom. The aims of shared decision-mak-
ing are to allow students to set rules, which
they should obey in the classroom, and to
make them have the responsibility of obey-
ing these rules which they set. Because few
teachers agreed on such animportant category
for building a democratic classroom, it is
thought provoking. Constructing classroom
rules together provides students with the
chance of setting the rules they should obey
and to check the students who obey or do
not obey these rules. The three following
views support the findings of this study. The
first view is by S6nmez (2003). According to
him, classroom rules should be established
by the students in a free environment and
students should be responsible for obeying
and respecting these rules. The second view
is by Landau and Gathercoal (2000). They
underline there should be classroom meet-
ings, while setting classroom rules. And the
last view is by Hardin (2004). He suggests
that in order to be a classroom rule, the of-
fered rule should be approved by 75 % of
the students.

Inordertobuild ademocratic classroom,
teachers should offer students equality of op-
portunity. According to the findings obtained
from this study, the respondents stated that
teachers should offer each student equal op-
portunities related to some topics —treating
equally, activating, providing the right to
choose, providing an education considering
individual differences, and encouragement.
One-half of the respondents stated that teach-




ers should offer equal opportunity in order to
build a democratic classroom. The themes of
democratic values and teacher duties include
the same category. This category resembles
the category “providing students with equal
opportunity of participation,” which takes
place under the theme of demonstrating
fair behaviors in the classroom. This shows
that the inseparable feature of a democratic
classroom is equality —the teacher should be
equal, adopt equality as a democratic value,
and treat all individuals equally by providing
equal opportunities in teaching activities and
in the process of participation.

The teachers stated that in order to build
a democratic classroom, students should be
allowed to be active. Teachers, who build
a democratic classroom, should motivate
students with classroom learning tasks or
in social activities that fit the interests and
the abilities of each student. Marwood,
McMuller, and Murray (1986) point out that
with the help of the Learnball Program, a
classroom management approach designed
by Earl Bradley, students participate in les-
sons and classroom tasks, and noted there
was adecrease in discipline problems, which
upholds the findings of this study.

An interesting finding of this study is
that less than 20% of the teachers stated the
category, education according to individual
differences. It was expected that more teach-
ers would state this category,since individual
differences are taken into consideration in
democratic education and teachers organize
teaching processes accordingly. The find-
ings of this study are parallel to Sobel and
Taylor's (2006) thought that classroom design
and practices should be accomplished, while
paying attention to students’ wide range of
diverse needs, abilities, and backgrounds.
The teachers stated that students should be
encouraged to participate in a democratic
classroom. Teachers should allow all of the
students to join in the learning process and
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classroom tasks equally. In order to achieve
this, teachers should encourage students,
who are behind in the learning process and
classroomactivities, to catch up with the other
students and they should help them if they are
required to do so. The method to encourage
students is to take their attention to the lesson,
as Raywid (1987) points out.

Nowadays, teachers’ efforts alone are
notsufficienttobuild ademocratic classroom;
the ministry or department of education of
the country should make some arrangements
and get involved, too. Teachers, students,
families,and the other individuals responsible
for education should work cooperatively in
order to build ademocratic classroom. These
explanations are closely related with the Turk-
ish Education System and the individuals who
work in this system. Building a democratic
environment has both advantages and disad-
vantages in the Education System of Turkey.
Asadvantages, teachers are enthusiastic about
building ademocratic classroom and they are
always searching for new ways to achieve this
(according to the views obtained from the
interviews with the teachers). Adisadvantage,
is the Judicious Discipline (asitisin U.S.A),
which diminishes the workload of the teacher,
is absent in Turkey and extremely crowded
classrooms do not allow teachers to carry out
the classroom activities necessary forbuilding
ademocratic classroom (the average number
of the students is 50 or more). In order to build
a democratic classroom, some differences
should be made in the Turkish Education
System; especially individual rights should
be based on the constitutional principles,
as it is in Judicious Discipline. Some rules,
similar with health and safety, property loss
and damage, legitimate educational purpose,
and serious disruption, are compulsory for
Judicious Discipline classroom management
and should be established in the Turkish
Education System.
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